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Thi^site visitors' nanual is part cf a lerles of 
dqcuiients on the evaAuation of Project De velcpiestal Continuity^ 
IPpCI ^ a Head Start demonstration program aiied .at proyldlng.^ 
educational and developttental c^tlnuity tfetifeeE chlldrec's lead 
Stttt and primary school "experienfe'e^ She EDC evaluation documents 
and amlyzes th# process of program o^velopment and impleientat4pn^ 
and the impact of program outcomes on the social ccmpttence of 
children^ on teachersr parentSr and or inititutlcns involved in the 
vprogram* The puipoae of the winter visit is tc collect data 

sites on implement atlori activities %% the third year cf PDC. The 
manual consists of 5 sections* A general Introducticn to tHe PDC 
evaluation and purpose of the site visit is followed ty ecction II, 
which describes the general procedcrei to te fclloved on the visit # 
the division of labor, and arrangements that shculd be made ibefore 
the visit* Section lil presents interviewVferms and technigu^s which 
may be used as a gui<|e to consirvatioD wi*h the PDC itaf f ^ 
principals, teachers, and parents. Sectidn IV outlines the 
rmple mentation Rating instrument (IBl) and its use# Specific types of 
oblective lEI items are listed with instructicns for scoring each 
type* Definitions for key IRI items are also included* Section V 
describes post-visit writing reguiremfnti for tevelciment Associates 
staff and High/SCope team members who will be Icvclved iiu the site * 
visit. A |etailed format outline for the site reports is. Included. 



EKLC 



EDUCSTJONI WiLFAHE 
# NATIONAL INlTlTUfri / 

; eoucAtiQni ' . ■ , 

'this DOCUMe^T HAS btSN' fti^HO^ 
fOuCED IXApTLY a4 HECErviO. from 
THE PEfisS'^ OB ORGANIZATION QBlOlN- 





Si/te Visit 



.Winter 197J 



ERIC 




.•Zv 



f RO JICT DlVELOPMENTiL ^ONTINlDITY '1VAIiUATI6n r 



Site yiaitors Ijahual 
Winter 190 '. 



./ * 



Prepared bys 

M^ry Morris 
Allan Smi^^b-^ 



High/&Gops Eduaational Research Foundation 
eOO North River Stjwet ' * ^ 
; ^ Ypsilanti, Michigajf^ 4il97 ' 



and' J> 



I 



Davelopment AssQoiates Inc. 
1521 New Hampsh^s Aya*^ Mriw. 
Washington r A^C* / 2003S 



ERIC 



John M* LoV^y Pro ject Diractor 
HighP'Saope Educational R^earch Foundation 




This manual was prepared fo^/use under Off ice of Child 



Devalopment^ HEW^ dontract 
•Kresh/ Project Offlper. 




HEW-lOS-75-1114,, Dr. Esther 



r 



Table of Contanta 



INTRODUCTION. • , ^ ; , . / , . , , . , , 

An Overview ofi. J?ro jegt Developmental j ' 

Gontihul^y (PbC) . . / 7 . . , * - - - . . • ' 
purpose otf the PpC Evaluation 

Purpose this; Site Visit. . , / . . . . . . . , 

GlBjERAL: SITE VISIT PROCEDURES . . / . . . . . \ \ 

Team Composition and Roles. . . ,v . ....... 

Pte-visit Arrah^ments. i . , , v .... . . . 

Individua^l Preparation Prior to the Visit . . . ; 

Initial On-site Team Meeting. . . , = . . ,^ 

dpening Meeting' (Monday Morning) . . I , " , , , ' . . 

''Pinal Meeting With Site^ Personhel (Friday). . . / 

THB INTERVIEW FORMS 

"T •,.^» • * * ■ m ••« » • • ■ m . .'. 9 • • 

Types ^of Iptterview Forms. 

Instructions for Administering the Interview' Forms 
Comparison Program Interview Forms , , , , . 

THE IMPLEMENTATION RATING INSTRUMENT- 

IRI Construction, 

How^ IRI Data Will Be Used 

How and When to Complete' the IRI, , . \ . . \ . , 
How-to Score ^I Objective Items, . . , , , . . . 
Types of Objefitive IRI Items/.^ , 

How to Score' the IRI Jud'gmeAtal Scales, . \ , ^, 
Definitions f for Key IRI Terms . . . , , , . ,\ , 

REPORTING REQUIREMENTS. ^, , 

Writing Responsibilities for High/Scope Staffs , 

Writing 'Responsibilities for DA Statf ... ... , , , 

dutlinfe for PDC Site Reports. 



i 




An *Qverv law of ggo jact Pavalopmental Contiriui^V 

Thi^ Offiee of Child Devalopma-nt Qrlginatad Projact 
Daveloproantal Continuity (PDC) in 1974 as a Haad Start 
dawDnstratiQn program "aimed at promoting greater continuity 
of edupation ajid con^rahpnsive child, develogmant aarvieaa 
' for ohildran as they make ttia trMsition frorn praachool to 
• school*" The single most inportant effect of'^Uiia under- 
taking^ it is hopedr will be to enhance the aocial oompa- 
tanoe of the children served^-that ifa^ to increase their 
everyday ef fectiveneas in dealing wi ^ their environment 
(at school^ at home ^ in the comnmiidf, and in society).. 

As part of the overall Head Start Improvemant and 
Innovation effort^ PPC emphasizes the involvement of 
.administrators^ classroom staff, and parents in fomulating 
educational goals and developing a comprahiensiva curricultim. 
The object of this effort is to ensure that children 
receive continuous individujli zed attention as thay pro- 
gress from Head^ Start through the early primary- grades. 
Existing discontinuities between Head Start and elementary . 
Sighool axperiai>^es will be reduced, if the program is ^ 
successful, by PDC mechanisms which encourage conmiuni cation 
and mutual decision^making* among preschool ^d elemental 
school teachers^^ administrators, and paran^te . " 

Two ^program models provide alternative ways of estab- 
lishing €hev administrative structure for continuity. In 
the P re schoOl-^ School Linkages approach, admiriistrativaly 
separate Head Start and elemantary progr^s are brought 
together by the device of a PDC Council, whose membership 
includes teachers, parents, and administrators from both 
organizations. In the Ear^y Childhood Schools approach, 
Head Start and elementa.ry programs are combined both admin-- 
istratively, by the Council, and physically, in the same 
building, creating a new institution. In both approaches 
a qualitatively different pre^Am is expected to emerge as 
a restilt of the Head Start-elementary school cooperation. 
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Contlgaity is axpactad to. be establiahed in two ^ 
contexts I that 'of the- individual child and that of the 
.sehool stnicture. In the first ..context, eontinuityineans, 
for.exanple, that a dhild should not have to have his or 
, her personal nature and- needs redlspovered each year as he 
; ^^^enoves from qne grade to the next f instead the Aild 
/ should^eome rn'oore and more fully reeo^ized member of 
the school "family" as time passes. In' the context of 
school structural continuity inijlies cooperative pursuit 
of coOTnon goals, and this involves articulatioii of phil- 
.osophies' and methods in all the various areas of school ' 
ente^rise. It is a^ect«d that structural continuity 
wiJ^ contribute directly to continuity in the attention 
given to individual children. " • 

■■• ■ * ■ - ' ■ ■ 

* . ■ ■■ ^ ' . . 

School organizations at fiftean sites around the 

country received OCD funding during 19 74*19 75* iProgram 

Ysar 1) to design ^d plan iirpleinentation of the seven 

prescribed components of PDC. The components focus 

respectively oni : 

coordination of curriculum approaches and educa- ' 
tional goals; ^ 

-parent participation dn policy-making, home-school 
activities, and classroom visits or volunteering; 

comprehensive services (medical, nutritional and 
social) to children and families; 

pr^sdrvice and inservice teacher training md 
child-rearing training for parents; 

program for bilingual/bicultural or multicultural 
children; \ 

services for handicapped children and children 
with learning disabili^es; ■ 

administrative coordination betwean a^d within 
Head Start ^d alamantary school. 

During Year II, 1975-1976, fourtean sites' (one 
withdrew voluntarily), comprising a totfl of 42 Head 
Start centers^ and alementary schools, implemented PDC . 
according^ to the plans they drew up during Year I, \^ 
tested their adaptations of the program and made ' \ 
adjustments where necesaary. In' Year III, 1976-1977, ^ 
-PDC is eKpected to be in mature form at the partici^kti 




Aitmmr SLnd a •decision will be nade to maintain or modify 
OCD supBort for the" antire demons tratiori program/ The 
deoisionTwSll b# based in_^larjge ^art on censiderati.on. 



of the feasibility * of evaJ^iatii^^ effects^ children's 

develOpmant over »a long term* If the program is continued^ 
it wili^rBi for a five-year period, from 1976 to 1981 ^ 
during r^hi effects will be observed as the children ' 

progress £rort'He*d.tS tart through grade 3. ^ 

" . s " \ i : ^ " , ^ ■ ; . 

Puzpose of the PDC^-Evaluatidn ' ' ^ — 

' tfhe t^urpQse of the PDC evaluation is to aid the Office 
of Child be veiopment in the development of effective 
programs. ior early childhood education. It attempts , to do 
this by. documenting and analyzingjthe 'process of program ^ 
development: and implementation and by evaluating 'program , 
outcomes, or the impact of the program on the sodSal com-- 
petence of children, on teachers and parents, and on the 
institutions involved in the programs* 

^he process evaluation includes i . . ' ^ ^ 

; - - ■ ' 

Descriptive data on the process of progrMi plannili^^' 
development and implementation at each site^ k 

Assessment ©f the degree to which* implementation - 
occurs ; ^ 

m Assessment of program costs; 

• Analysis of compliance with Head Start performance 
standards and PDC guidelines (Year I only) ; ' ^ . 

• Formulation hypotheses relating levels of ^ 
implementation with the process of program planning 
and development, r 



Th^ outcome or impact evaluation includes assessment of: 
^ • Child development outcomes (/social competence")^; 
Impact on PDC staff , teacHers, and administrators; 



^Social competence is defined by the Office of Child Develop- 
ment as the child*s "eve;ryda^ effectiveness in dealing with 
his environment ^d responsibilities in_school* and life." 
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• Changas in parent pareaptiona anfl attitudas; 
' >^^X]hanges in.ihallnatituti^s 

Although , the evaluatioh is'eoncemed with both the 
implementation 'process and outcomes of *ha protrani, during 
the first two years the emphasis was clearly on process. 
Even wi.|h the extensive., testing of children carried out ■ • 
m the .third- yea«, the predominant flavor o*f the three -year 
. effort is that of a process evaluation that analyzes 
relationships between process and implementation status, 
^d increases the potential, for e^^laining inplementation 
( successes and failures. A m^j or impact avaliflteion study, 
^f feasible, would be undertaken during the, f our i-ears 
following this study, when outcomes can. be assessed 

.longitudinally as children proceed through the elemental? 
"grades. . , ■ 

Purpbs4.-_of this Site Visit ' 

. ^ The winter 1977 site visit will be our -only opportunity 
to '"collect data, from sites on implementation activities in 
Program Year III of PDC. Consequently, information col'lected 
this time will be relevant to all areas of the Implementation 
Study. Specifically, the visit has five objectives:' 



to obtain Implementatiqri Rating Instrument (IRI) 
profiles for eaph PDC program; 

to obtain the information needed for Development / 
Associates to prepare separata reports deeoribing' i 
in detail each PDC; program; - * ^ ' 

to "teftJU^aet of hypotheses formulated last year 
that relate programs' levels; of implementation.. to 
local factors^ events, or circumstances; 

to obtain some data on the nature of the programs 
in comparison schools and Head Start centers;' 

to help. sites with the Cost Study data collection 
system* 
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Thii mahual has five stations* Following this ln*tro^ 
dmction^ Section II describee ti>e general procedures to be 
followed on the visit, the division of labor, and arrangements' ^ 
that shoulC^be made before the visit. The interview forms ^ 
and techniques are detailed in Section III. Section IV * 
©iftlines the Implementation Rating Instrraient and its use, 
Heporting requirements for' both High/Scope ' s and Development 
Associate -s team members artf def^ad^in Section V, c 




1 



II ^ 



. GENERAL SITE VISIT PROCEDURES . 

Taam Composition and RqIss ^ - 

Four-parson taams will visit . each site.^ some cases 

theri^ teams will consist of two High/Scope and two DA" staff 
.ang in other cases of one High/Scope and three DA staff. The 
PDC coordinators hava received a list identifying the various^ 
pepple we need to interview and a suggested interview schadula - * 
that matohes each team member with certain interviews. This ' 
suggestad schedula ie shown in Figiiras 1 and 2, For exampla, 
we suggastad that the coordinator assign Teatn Mamber A (TM-A) / 
(who will generally be the most familiar with the site and 
tha IRI) tha administration component interview, tha education 
component interview, the PDC /Council chairperson interview 
and some of the teachsr interviews, TM-& wilL be interviewing 
comparison principals and Head Start directors 3asing the 
Comparison Program Interview. All of . this scheduling is, of 
course^ tentativa based oh what the PDC coordinator can 
arrange and it is unlikely that it wi^^o^o as smoothly as 
the suggested outline indicates. In theiievent that schedules 
conflict, ^e.g., the administration and education component 
interviews are scheduled at the same tima, you will have to 
arrange your schedules accordingly,. The/ identification of 
TM\s A-D will be made prior to the train/ing session. 

According to the tentative schedule all t6am members 
except TM-D will be involved in completing the IRI. As 
mentioned earlier, TM-D'will be responsible for interviewing 
all the comparison elementary school principals^and Head 
Start directors plus some of the parents. Thus, if things 
go as scheduled ^this person will have little input in the 
IRI ratings. Things rarely go as planned, though; conflicts 
in the interview schedule will almost certainly force TM-D ^ 
to conduct some other interviews. In that cafee he or she 
would ^have more of a role in IRI ratings/ - 



Because of the small number of PDC and comparison schools 
at the TeKas and Georgia sites, threes-member teams are 
sufficient, ^ = 



^0 



Figure 1 

=™ - Suggested Interview Assi - 

.. • ■ ■ . ^ ' ■ • ■ ' ' ■ ■ ' 

(Thasa aaeigramente were suggested to coordinators; the actual 
Schedules may vary,) ^ ' 
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ijnini strati on Cbmppnent 
Education Component (with TM*B) 
PDC Council, Chairperson 
Teacher Intarviswa , 
Comparison Intarviaws (TeKas only) 



TM-B . ^ 

Davalopmantal Support Sarvices Component. 
Education Componan% (with TM-A) 
Handicappad Sarvices Component 
Taachar Interviews 



* TM-C 

' Parent Involvemant Componant 
Bilingual/Bi cultural Component 
Parent Intarviawa 



TM-D 



Comparison Program Interviaws 
Parent Interviews 
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. Suggested ■Site Visit -Schsdule* 









— i . 

Tuesday 


Wednesday 


Thursdijf | Friday 




m 


intt^ca Milting 


■ ^ ■ ^ y 

Educatidn Coniponent 


^st^chers) 


Continue IRI Ratings 


Final Meeting ' ' 


AMniitration ' ; 
Cbmponint (Teachers) 


tDC' eouneil Chair- 
parson feterview j 
(Teachera) 


Continue IM Mings 
(Teachirsj ^ 


Completa IRI Ratings 


} 


TM=B', . 

. j 


m 


Entrance Maating' ' 

■ / . 


Education Componsnt 


Handicapped Compgn- 
ant (Taachers) 


Continua IRI Ratings 


1 

Pinal Maating 


blvilopinantal ■ 
Support ^rvicas 
Coiponent (Teaahare) 


(TiiChirs) 


Continue XBl Ratings 
(Teachars) 


Complete IRI Ratings 


■ — 1 ' .11111 1 . . — - 


TM-c; . 


AM 

i 


•Intranci Miiting 

: i 


(Parents) 


Monitor Cost 
Analpis (Parents) . 


■ / ' ) ■ 
Continua IRI Ritings 




.Parent Involviniant 
Coinponent (Parents) 


BL/BC, and/or 
Multicultural 
Cornponant (Parents) 


Cohtkiui IRI RatingSj 
(Paranti) , ' ^ 


eompleta IM Ratings 


. i 


■ 1:'. -- - 


m 
m 


* 

Entranca Meetinf 


{Con^arison Prograina) 
(Parint^) ■ 


(Coinparison Prog^iins) 
(Parents) ; ' 


(pomparison ^ Prograins) 
(Parints^ 

c ' ' ■ ■ 

1 


s 


Call AMnistratori ' 
(Conparison Programs) 
(Parents) 


(Conipirison\PrograRia) 

(ParintS);,..^ 

' '. , * 


(toparison Progranis) 
(PSrehts) 


-■ ■ ■■ ^^-'.M.^. - 
(Coinpirison Prograis) 
(Parants) 


\ ■ 

'J 


^. ' . ' ■ ' 

■■^ ■ , - ' : 
' Allele am 

Members 
.(Eyenings) 


Taam Meeting to ' 
Discuss tiie Day's, 
Activities 


Review Manual and 
IRI Rating Instru= . 
mant - - 
Begin IRI Ratings 


IM Ritings 


IRI Ratings ' / 

> 


i 

, i J ' 



*Parenth6sas indicate interviews to be scheduled for any available timef 
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Pre-vislt Arrangemejits ' , 

^ ^ ■ ■ ■ . . ' 

Arrangements concernUng^^the dates of the site visits 
were made in Noven^er and each site received a mailing in 
early January which again outlined the week's work^ and con- 
tained 1) the suggested schedule, 2) a form for the coordinator 
to use when scheduling interviews.^^- 3) a lis/t of randomly 
selected teachers to be interviewed^ 4) copies of'^all but 
the parent interview forms to be distributed to the inter- 
viewees prior to our visit, and 5) copies of A" letter' to : 
parents describing the parent interview forms. We hope 
that by having the intervifw forms in advance individuals 
will be able to prepare for the interview. 

Early in the week prior to each site visit the team 
leader (TM-A) should call the coordinator to confirm the 
week's visit, check ,to see -if he or she has scheduled all 
of the necessary interviews, and set up a time for the 
initial meeting on Monday. The team members should also ' 
be identified at this time, , ■ 



Individual Preparation Prior to the Visit 

~ . • ^ " ~ """" """ ^" ^" ' . . ^ ■ ■ 

.Pr&ipanation fov the visit is very ^ important and will, 
be two-phased 1) group training --^%he interview forms and 
IRI will be introduced and will become familiar to all site 
visitors during the PDC group training session scheduled 
,for High/Scope qramp and 2) indlvj^caual preparatida —^each of 
;you will/^eed to spend some time/ prior to the visits 
familiarizing yourself with the sites and their progress/ 
"^stattis in/each component area. Therefore^ before each site 
visit ,^^^^^€ad thtou<^ %ach of the "most knowledgeable^^'' person 
inte^iews and make notes that will ^ help you domment on^ 
past/progress. You^will need to use thp background notebooks 
ithat^have been prepared for this. This preparation will keep 
\the interviewees from having to repeat information they have 
ilready provided two pr^three times and will help you refresh 
AOur memory of site operations* 
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In\itial On-site Team Meeting 

Each team should meet •at their motel at about 8 : 0'O p.m. 
on Sunday night. Thi& time. should be used to discuss what 
you already know about the.;5ite and the schedule for the 
weekU .t^tivities,. Team i^embf^rs who have been at the site 
before cXn brief the others on the role various people have 



. 14 



played in PDC locally, what to expect in interviews, etc,^ 
^ The factors that have, affected the program's progress^ over 
the years should also be discussed at this time. ^ ■ 

' ; ' ' ^ ' V =• \ . ^ 

opening Meeting (Monday^ Morning) \ . , _ 

The entire team will, meet with the coordinator Monday ^ 
mornijig. We have suggested that the coordinators invite thfeit 
staff to this meeting so they can meet the = sifts visitdrs and ^ 
get briefed ^n the objectives and activities for the v/eek. 
After these introductions are compietq, use the rest of the ^ 
morning to work out the interview schedule - 

Final Meeting with Site Personnel (Friday) ^ ' 

The last activity sqheduled for the team visit is ,a 
gtoup interview with thy PDC coordinatbr and other key 
PDC staff he or ^e wisies to have present, such^atf compoheht 

Jpecialists and sdbo©l an^ Start administrato±s% The 

ntent of the meetrng is to get the PDC staff to talk a:bout 
^actors or variables they see as ' inf luehGing (either posi=- 
tively or negati^elM) their efforts to im'pieraint PDC. ^ : You ' 
could view 'this ks it "lesson learned" sessiorf in which the 
staff express their views about the process of implementing 
a program such asfPDCJ > ^ 

To get the dise;Vi;psion started, we have selected 11 of . ^ 
the -more, general hypothf ses^ formulatecJ last yeAr. These 
are listed in Figure 3 (which you can tear out and take with 
you to the meeting).. Don't read each hypothesis 'to ' the ' group , 
but raise their contents as an issue for discussion* For 
example, you might -^-a^&kT^^hat was the .relationship between \ 
the Head StArt center (s) and elementary school (s) prior to 
PDC, and how did thii earlier relationihip affect yo^^r efforts 
to implement the prbgram?" As people respond to this . questian 
you will get some sense of the extent to which the relevant/ 
hypotheses are supported at your: site. -^^^ 

Once discussion begins-, ^ you should act as facilitat'ors 
and recorders, Prfcbe for factors that have shaped implement' 
tation; if someone;^^ refers obliquely to an event or circums.tancd 
that helped or.-hiridered _their program', pursue it. We-d like 
for you to come out of this discussion' wi-th three things i ■ 

• some information on the nature and extent of 
V i , support for the hypotheses in Figure 3;^ 



^ ■ ^ Figure 3 

*'Hyp,othases\ tiQ duide Friday Discussions 



The 
Rel 



Nature and Effects of-Pr^Qr Head Start-Elementary School 
ationehips ' ~ " ^ . % 



Sites with a history df Joint. He^ Stmt and^ et&menta^ sahool acMniS" 
- . tration by the sahoot Mstriai wilt have high&T tevelk of implementation 
' , thm' sit&s^^^ i^^iah Head Stmt md elementcay progrmts ha^ been admin- 
^ is.^r&d separately.. ' • \ . 

Si^ee where pmtiaip at ing Mead Start cmd ^ elemental gahoot progrmis have - 
htstoriaally been housed in the same- building wilZ Hdve higher levels of -, 
. implnmentation' thmi those where the ^o'progrmn have been Roused separately 

Sites where the aontinuity of eduaational eapem^enaes has/ been stressed 
from Head Stc^t almses through three will have higher inplemen- . 

'-■■i' tation levels in all areas thm sites where suah aontinuity has not been - 
stressed- j 

P re-eKistlng^ Priorities / Pplirtiies^ ^aws ^ and Programs 

.5 Sites with pre-existing or oonoi^rent philosophies.^ legislation or progrmns 
similar to those required by PDC^will 'have highmr implementation in the 
aomponent ^eas involved^ ^ ^ 

The Planriing Process 

Si±3s at whiah teaahers^ -parBnts^ and administrators' w^re ^ involved in Jbhe 
.. pZanffing ysm^ apfiivities. ,will^ have higher impZementrntidn levels in a^ 
aomponent ca^eas. ^ . " *, , ' f 

Sites whiah adopied a plan in the first two mpnths of Year IX for sequen-- 
tial irnplementation of PDC requirements will have higher implementation 
levels overall thm those whi&h attempted to aohieve full implementation 
irmediately , . . * 



The Teacher Selection Process 



Sites with foxwnal seleatipn/rearuitment proaediires for PDC teaahers will 
have the highest %0vets of implementation^ -in all gomponent areas,' \ 

Sites where teaahers 'Qoutd opt far or against p^tiaipating within the 

- ' PDC program while'' ^still x*emaining in the. sghool will have slightly 
lower liVeis of implementation Hn all aomponent areas, ^ 

I ^ Sites^ where teaahers w&re given the ahoiae of partiaipating in PDC or 

;: ^rc^a/epHng^ to another sahool will have lower levels of implemexLtation 
in all aomponent. areas » 

' Sites wh'e^e teaahei's were given rio option as to partiaipating in -PDC will., 
have the' I owe 3' t levels of implem&ntation.^in all aomponent areas, ^ 

Division of Labor and Responsibilities 

. Sites at whiaK the implement aiicn of '^aah. aomponent is 'as-signed to -a 

nartiaular individual will riave higher implBment'^ion in -the aomponents 
80 assigned. ° > ' * 

- : . . . ^ 

t-,^.^' sites at which a^speaifip indypidual is i^esponsibie for the implement at ion' 
\ of a given aomponent at boVi the Head Start md elmentaiy levels will 
have highei* implement at io?i in the aorr^dnent areas so assigned* 
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' • a list of any additional factors that participants' 
feel have shaped their program; ^ ^ 

• a 4ist of the "lessons learned" by the staff from 
itheir PDC experience. ■ 

This is an informal interview ^nd its length will depe 
upon 'the amount of ref lection/hypothesizing/etc • the PDC 
staff does. One High/Scope and one DA^ staff ' phould at-^end. 
this meeting, . ■ = 
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THE INTERVIEW FORMS 



Purpoae - ^■ 

The interview forma are to guide your conversatdons 
with the PDC staffs principals^ teachirs and parents r 
^They were designed to (1) gather updated descriptions of 
programs for the individual site reports, (2) update 
our information on the factory that have shaped each 
program, and (3) collect information needed for com- 
pleting the IRI items. As with the IRI, the interview 
^orms were pilot^tested last spring and revised for/use^ 
this year. Many of the redundant items were .eliminated 
and the interviews as a whole have been streamlined. 



Types of Interview Forms - 

Figure 4 summarizes the interview forms that your team 
wili be using. There are 10 different forms; six deal with 
specific component areas and three are, designed for .teachers ^ 
parents and the PDC: council chairperson. The tenth 'inter- 
view# the Comparison Program Interview, will be administered 
to comparison school principals and comparison. Hf^d Start ' f 
center directors. There is ^o specific interview for the 
/training component of PDC since quesfctons related to training 

^^are included in the other interviews. .The method for dividing 
these interviews among team. members is discussed in the' 
on-site procedures section of this manual and will be reviewed 

..during the training session. " \. - ^ 

The PRC coordinator will identify the^ people you will 
be interviewing. 'Only for the teacher inter^^iew have we 
,sent a; list of the "teachers we -would like to^ talk with 
^ (teachers were randomly selected by grade level). * 
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Figure 4 


it- =1 




! 

P DC Win T 


1977 Site Visit Interviews 


" •■ m . 

' Form 


\ ... 

Audience • 


Estimated 
A^u.mstration iiine 


1' 


I. 


Teacher Interview 

■ J 


10 teache^rs; 
^ 2KDG, 2G1, 2G2, 2G3 


1 hour/ teacher 








(randomly selected 
by H/S^ from teacher 
lists) 


i 




11. 


Parent Interview 


i^u parentis; 4rib ^ 
6 elementary school 

H ranaQm4y se xectea 
active PDC parents 

by H/S and PDC staff) 

T \ 


20 min*/parent 




111. 


PDC Council 
Chairperson 
Interview 


PpC Council 
Cnairperson 


2 0 minutes 




^IV. 


Education' Compohent ' 
Interview 


most knowledgeable 
person (^out educa- 
tion component 
activities'^) 


1--2 hours 






Administration 
Component Interview* 


PDC Cooriiinator 

: ; - • 


l^S.'^hours 
i^2^^urs 




71. 


Parent Involvement 
Component Interview 


most knowledgeable 
persoi^ 




• 


VII. 


Developmental 
Support Services 
Component Interview 


s t Jen 0 wLe d ge ab 1 e 
person 


1^2 hours 




VIII. Handle apped^ , " 
Component Interview 


most .l^nowledgeabje - 
person . ^ 


1-2 hours 




IX. 


Bilingual/Bicultural 
or Multicult^^l 
Component Interview 


moat knowledgeable 
person 


1-2 hours 






Bilingual/Bicultural 
Component Interview 
(BL/BC .Demonstration 
Ptogram)' 


most knowledg^ble 
, person 

: . ; ■ 


1-2 hours ■ 




XI. 


Compari son * Prograin 
Interview 


comparison school 
..principals "and com- ^ 
parison HS^centfer^ , 
directors , * 


1 hour 






( 



InstructlQn-s £or Administering the Interview Forms 

— = K . ' 

\ Preparation . Sincfe this visit is viewed as an "up-- 
date" on program progress you will have to study and be ^ 
_ familiar with the site's background (this, information is_/ 
"provided in one of youf notebooks), Ir; dther words, prior 
to conducting a specific interview you '.should be well y 
• aaquainted with the information that has already been 
collected from the site in the particutar content area 
you will be discussing. As a result you might phrase the 
interview questions terms of what has been collected ^ . = 

previously and ask for an update. For example, ^rather than ^ ' ^ 

asking the educatipn specialist to explain the PDG curriculiim ' ^ 

(which she hps probably already done for ui three or itour ^ 
times) you might say., "According to our records the aDC ' ""^ _ 

curriculum includes, , , . . , , , , , . Does that dei^ 
cription still reflect the current PDC curriculum?" All 
background inform^'tiatt relevan.t ,to specific intervrew" ^ ' 
form questions should^^be noted- on the Interview form for ' 
^our use , ~ " t . ~ ^ 

Introducing the interview . Before starting the ihter- - 
view introduce yourself , eKpJain ^the purpose of the interview 
and ttoP approximate amount of time it "will ;%ake , ^ In mSst 
cases the people interviewed'' will be f amiliar " with High/ 
Scope, DA, and^the PDC evaluation For ^fi'hose persons not . — ' 

familiar with the program or evaluation^ (such as parents ^ ^ / 
and comparison school principals' and Head Start center ^ 
direc^tors) you will need to of f er more^of an explanation*, 
of' ^pc and our evaluation , Be prepared to answer questions \ 
they may have about the evaluation and their involvement in / 

ii- / . ^ ; " . - 

. The paragraph on the cover sheet of '^ach of thev inter* . , 

view forms should not be read to the respondents. Rather^ ^ 
do as much explanation as required for the particula-r res- i ^ 
pondent, ■ \ ^ , 



Interviewing techniques , , .,Try^ to make-the interviews^ ■ |/ 

as much like conversation.,as you. dan,- Thoroughly acquaint ' ' \ 

yourself with.Jthe interview form questions ahead" of tip^e, 4 
be familiar wi^th what th^ site has done already, and don't 



read each question verbatim. 
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\ . - 

Listen Jio the respondent and follow up on his answers 
or Gommehts; encourage him to f xpand on the^questioh or 
issue h^ is discussing* Many of the items and response c 
categories on the interview forms seem "cut and dried," 
but be s'ure tlmt when you leave the interview you have a 
good understanding of that component *"s implementation^ or 
a good feeling about how a teacher views the PDC curriculum 
or parent, involvemefit in her cldssroom, or a clear under-^ 
standing ^f wha^the comparison school curriculum Ipoks 

I _ Recording responses . There are^asicaaiy four kinds 
of questiohs on the mteinview f orms * ^ a) open-tended 
questions (e.g, ^ "What specific method do you us'e 'fbr pin^ 
pointing the developmental level of each child in each 
curriculum area?"); .b) those that have' easily distinguished ^\ 
response categories ^e.g.. Yes or No, None^ Some- or All, ^ i 
etc*); c) thore that have more difficult response c^tegorie^' V 
(e*g,^ no involvement^ minor involvement, moderate involve-/ 
ment^ major involvement or ineffective, moderately effectiye^ 
very effective, etc*); d) questions, that require humbprs / 
or names (e*g,, number of children., at the Head Start ^na/ > 
elementary school level who have\had varioul'nnedlSal/a^ 
dental assessments, names of persons responsible *f^r_aabh ^ 
componeiifc and how much responsibility they have for~impl.f^^ - 
menting that component^ etc.)* /^v'l^^^^ 

For each type of question let the 'respondent reply at. 
as much length as necessary for you to get a good feel for 
how to score the answer on the IRI (for those questions 
falling iji b and c types) . This may involve you probing 
'for more information, ariqt you will. have to use your own 
judgment iil^ d^jciding where to p_lace the interviewee' s answer . 
In addition £9 placing. a ^ check* ^beside the appropriate scoring 
categoxy ybu will want' to" write down, the respondent's commefits , 
You alsp may^ want t^ Reiterate the respondent's answer and 
how you^cQlrdd it. For 'eKanlple , you may say^ "Based on what 
you'v^e^^st said, then^ the*^ involvement of teachers in the 
PDC curriculum can be descs^^d as 'moderate' rather than 
'major' ?" , ^ , - ^ ' 

Mak& a&rtain that yqur not^s. ^re legible and 
aomplete , ^ Several other peopls will have to 
r&ad and und&rstand what you have written, ^Take*. 
i some time immediately following' the interview ."to 

' .. review ^oux^ ■ notes and add detail3 or make i/our 

handi^riting m^ore aVear. - * ' 
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Codes for page 2 of Interview forms . Don't worry 
about asaigning" these; we will do it wSen you return the 

to us. "^Be sure to complete all information requested 
the first page however . 




Site record-keeping system . 'For some of the forms, 
^ ,^ Licularly the parent involvement and support services 
inter^iewi', we ask the respondent to provide numbers (e.g., 
number of children assessed, number of parents involved, 
mta*y^ LSLBt suitm^ a record-keepin'g system was suggested 

^^^mr^^Bites,^ The system consisted of a notebook cpntainiiig 
fp^mtof or each component on which Information of this sort 
could- be recorded. The most knowledgeable person probably 
will need to* refer to these records in answering some of . ■ 
the. interview questions. In some cases, hqwever ; the reS'- 
ppndent may Hiini you the notebook and ask you to make the 

Do so, A copy of the -Record-keeping ^ system *s 
fc^^ni%f.has been included in your backgro.wnd information 
no^abobk. . 4 



^ Fdw specif ic^uestions about overall PDC draining 
activities appear m the component interviews. In order 
to^ obtain this needed information we have asked the PDC ' 
cpcrrdinators to KeroK their training activities records . 
and have them axrailable for you on Monday morning. Be 
sure to get theifi. 

During the training session you will be required to 
familiarize yourself ^thoroughly with the interview, forms ^ 
ytou will be a^ininis'tering. If you have questions about 
^a^y of the wording or the purpose of the^ question be sure 
po ask about them. Any problems with the interview forms 
should be cleared up before you go on site. ' .a 

Comparison Program Interview F\Q^ms ,/ , ^ 

-^^ ^ c These fbrm^ are less open-ended than the other inter- 
Syi^ forms so that we can minimize the burden we place on 

interviewees. , There are 24 questions on the form. 
/^E#ch question corresmonds to^ one subcomponent of the IRI. 
The multiple-choice "answers for each question were designed 
to provide ratings that correspond roughly to the IRI ratings 
obtained for PDC centers and schools. Thus; from these data 
we will be able to draw some conclusions about the degree 
=^ to which the comparison programs resemble PDC programs . \ 
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You will* be interviewing the principals and Head Start 
cen^ter directors at all of your site's comparison elementary 
schpols and Head Start centers. ThePDC coordinator has 
been. sent copies of the form to distribute to each inter- 
viewee. We have told the aoordinators^ that we want to 
speak with toe, single person in .leach ,school or center who 
is most knowledgeable about that program. Where sites *^o 
not have center directors^ we have asked that the co<^^nato 
at those sites schedule interviews with some individu^ 
in each center (perhaps a teacher or resource specialist) 
who is most familiar with activities there. / 

When using^ these forms don't limit the interviewee 
to the multiple-choice responses. Encourage additional 
descriptive details and record this information in the 
"comments" section following each question* 
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THE IMPLE^NTATION RATING INSTRUMENT 



This manual contains instructions for completing the PDC 
Implementation Rating Instrument (IRI) and a brief statement 
art ^its development and use during previous site visits. The = 
IRI consists of more than 350 detailed questions about each 
of the seven Pib component araas. The questions for each 
component are aggregated into subcomponents which correspond 
roughly to the required ^ elements of the PDC Guidelines. 
(The administration component for eKample/ is divided" into 
four subcomponents:^ "operation of the PDC Council , "recruit- 
ment of PDC staff," "responsibility for coordination and 
implementation of the component areas" and "administrative 
training 'for PDC staff and council members,") 

The data collected by your site team ^uring the visit 
will be consolidated into answers for the IRI multiple-choice 
items after the various interviews have been completed. Based 
on our previous experience with the IRI , feel you should 
allow at least two ho^rs to complete each of the IRI ' s 
component area ratinga . ~" — ^ - ^ : 



IRI Cpnstruction ,. , , 

Both^the interview forms and the IRI have been derived 
directly from the' Implementation Year. Guidelines for PDC 
by a ^ocess of (1) isolating discrete requirements in the 
guidelines, and (2) 'formulating a series of questions which 

will tell MB I ^ . / ^ 

m whether each program has done what the guiderines 
said they must , . ^ 

• to what extent they have done it, 

• ho^ effac^ve the participants feel the activities 
have been* 

- . 

The multiple=choice IRI items relating to these questions 
are referred to as the IRI objective items. For each 
subcomponent, you will also rate Its implementation along . 
several dimensior^ on a subjective or judgmental level. 
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It IS important to remjember that the PDC Guidelines ara, 
for the most part^ general rather than specifier. This allows . 
each program to interpret the guidelines trf'-^eet their 
individual needs* Each PDC program will therefore be quite 
different from the .others. The IRI has been designed to 
jacconmiodate these differences, ^ . =^ 

.1 ' ^ / 

\ The IRI and interview J^EpS^ere field tested at f ive ^ 

sites,*duri«g the spring 19^ site visits. Based onj£eedback 
from ¥igh/Scope and DA stiff and from the local PDC s'taf f ' 
after this field test) th^ JRI. has ; been revised slightly 
and the interview forms streamlined considerably* 

How IRI Data Will Be Used . ' . 

i 

The IM data will complement the individual program 
descriptionV that will be prepared by DA staff. As mentioned^ 
the' interview forms have been designed to obtain the answer i 
to the IRI items. The IRI ^ in(turh^ allows us to assign ^ 
a rating to each site^ according to the degree of its imple- 
mentation of each guideline requirement* It should be stressed 
however, that the Implementation Study^is designed to describe 
and explain all factors affecting program implementation or \ 
the lack of it. The^ IRI rati^^s will be graphieally displayed' 
by component and/or /subcomponent and ratings" will be compared 
by component wi^thiBr and across sites, However> these ratings 
or ^prof iles are virtually meaningless without the accdmpanying 
narrative which explfrlns what the ratings mean, 

■ i* 

Comparisons between ' the judgmental and objectiv^^ ratings" 
will be done and the relationship between the vdegree and^ 
features of implementation successes and the degree of 
measured impact on children, teachers and parents will be. 
examined, ^" . ' - - 




How and when To_ Complete the -IRI 



^ — ^ — - — — 

While any information you have about your site-^-regard- ' 
less of its sourca-=can be used when completing the IRI 
ratings^ the major source of data will be the interviews to 
be cpnducted during this visit. 

As soon as the interviews relating to a given component 
have been completed, you can begin, rating implementation using 
the IRI, Because of the time i^olved in completing the IRI ^ 
you should complete certain component area interviews such 
that you can start the IRI ratings on Tuesday or Wednesday, 
To do this you may have to begin ydur ratings before all 
parejit and^teacher interviews have been ' completed , Complete 
the items for which you have information; skip those for 
which it is lacking. You can finish these as you gat the 
information, 

' 2.0 



-Tha proaadura for doing^thosa ratinga should ba somathing' 
iika' the following I Tha pe^ph: whcpaonducted tha intarviews 
ih a^ givan con^onent mtaa: has primary responsibility for^^^^^ ^^^^^^^^^ 

w"tompiati.ng that component^ IRJ (altKough tha^ay High/Scpp4 W 
parson has ultimate for seaing that all the 

. XRl ic^les ara eompleted) * | All ratinga shoi^id ^a dona, 
jointly baciaus^ aach^|irHthe^ te^^^ripn^ers irtightf^%av& laarnad 

'ao^athing. in thalr: intP^yi.fi^^ tha othar's rat^g* 

For axait^la^ . tha 'pa^nt aatf "^eaoti^r inter:^iaws contain y^"" ; 

' questions about their rola iri tha .salao^bnVrdttt^lpprtent off \ 
the PDC aducationar appioaoh and curriaulum> aC^doas tha ^ 
inte^viaw form for the most ]tfhbwladge|ibla ptorso 
You should maat in your mpt.al room (or other convaiiient placa) , 
read togather eaohiteb from the IRI^ (only one IRX is pSo- " 
vidad per site, so one persoji will have to riad tria items), 
and decide on the appropriite rating/ There is a cbda beside 
each IRI itam indicating which interview form (b). and quastioji 
contain (s) the information needed to complata tHe^lRl item* 
If thare are^ disagreemants among tha team :meinbers on: any | ' 
of the items^the iow^^st, rating should ba re^^^^ and an ' 

axplanation of the disagreements should be^ no tad/ 

As mantion^d earlier, at the end of each subcoAgpnant 
you will find a second set of scAles which ask yQiift^SF^^te 
thatHita* s- implementation o^ the subcomponent alai^ several 
dimansions^ using whatever information' yotf have, Tha^e* 
judgmental ratings allow you to- g;D beyond the narrow criteria 
in the individual items and rely more heavily upon yiur "gut" 
feelings abQUt the. site's implementatiaft* When all ratings 
are completed - the judgmental and objective ratings will be. 
compared. ^ ^. * / 

' ■ ' ' ^ » . .? . ■ . ' . ^ ^ 

One final .p^i^t. We have ^^rovided c^tisiderable space 
^ next to each-ltaM vin ^the IRI, Use it to ho^e ^problpma' with 
'the rating^ mitigating circumstances, and anything you fe#l 

is needed to" make that rating meaningful. More important j ' ; 

than rating programs is understanding them, ^ 'v^^^ '.f ^ 

How to Score IRI Objective It^ms ^ . / ^ 

Each of the objective items in the IRI has six rating^^^ 
categories. Categories "a"^ "b",^"c" and "d" are program V 
' ratijig categories, constitutrhg a four-point scale representing 
low to high levels ,, of implementation, ^Category "e" indicates 
the lack (Df^^^suf f icient information to s'rate ah item and 
category, "f.;* . indicates that an item was not applicable^ ^t\ 
that site..' Th,us/there are several decisions which must be 
inade before an IRI itam can be rated', ' 
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■ Decision - #1 is Ig tha question .^ppli^ mt thii si/ta? 

might take placar 0C6 might have axamptajj a sit% from/a * . 

\raquirad aativity^; or tha raquirad al^mant from Ttha^PDQ , ^ 
^jaidelinas^on whieh an IRl item is.basad may ba totally;' v;;^ 
inappropriata for 'tha da^aippment of a program' at a pstti^ul^r 
sitia. : axampla, one of /"tht multicultural itama qonca^if* 
tha dd^etrlbution of PDC notica^^ nawalfttare ^nd otri^ljy^ 
matarials in languagas othar than Ingiishv If none^ o'f %he ^PDG 
child^in are. dominant Un languagas otiiar than English this* 

: itam ia not appropriata^ . In yiaES inatancaS/ the "Question 
not.^ applicable" Qatag;ory is sdored* . However , catagory "f " 
bhould always be used sparingly * Since the objective for 
the Implamantation study is t6 find out nat o%ily what people 
have done# but a^eo why^ it is bette]£ :to enter an "a" rating 
(which will be reflected in the implementation profile for 
that site) and then ^Kglain the local^ factors accounting 
for the abseriof of that program element. This ^will rtbt always 
be in easy . judgirient tb^ that ' 

they didri*t do something "because they did not fimml it was 
appropriate for their- site"/ should :you code that "a" 
with the Goordinatpr' s explanation^ as the factor accounting.^ 
for that implemehtatibn^ or^^^ould you code an '"f "? If in 
doubt/ c.odf^ an "a" and make i i^ote; we can alwayf change it 
later* . . ' ' y., -r . - ' 

Decision #2 1 Is, sufficient infofrma^lon on program ^ 
implementation available? We have designed the site inter- - 
views to correspond to the IRI items. Hence/ these inter- 
views shduld provide^ most of the information needed to ^ 
complete the IRI, In addition^ feel free to use information 
from other sources (i.e./ previous site visits / site 
documentation/ comments by staff / per ional observation/ etc.)*- 
The following gener^^rulas a^ply tq . the^ review of information 
on site activities^ Please/'kaa^/tftem iri mind wheh CQmpletirig^ 
the IRI* ^ " - 

* • Information should be screened based on what has , ' 
taken place/ not what .will take place in the future * 
(However, be sure to make a note of future plans 
, . in the margin next to the item in question.) 
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Scrv^tLnYj bi th© evidaaeii Should be strict. It ia 
batter ^ gata a projebt Ibwar in implemantation 
than t^ ^ways - f thart thm bane fit' of the doubt • 



Ba ikaptical; and ask yourself if thara ^is any 
aorrobprating information i ^ ■ " 

In avary Qaaa , ba sura the evidanca supports ^our 



>#If4^nough /iriformat^n on prp.gram implementation is 



avcKilafbla to aocurately rata -an'^itanfx "than aomplate tha ra%img 
in catagorips "a% "b% "c" or ''4% ft' tn ansuf f iolant ^ * 
amount of information ia availabla to rata an item ^ scpra 
category "a"i "Data insufficiant for. rating." Bl SURE TO 
SCORE EACH ITEM. . 



NOTE: If onjy a little mora information is naaded 

make, nota of it and ask the coordinator orr 
' appropriata staff person for it befora you leave 
tha site* Than go back and completa tha rating' 
in question, ^ ^ 



es of Objectiva IRI Itams ^ ^ . 

Sevaral types of items are included in the IRI to assess 
program implementation in each ^of ^Jie sev#n^ component araas, 
Th^ following .four item types maka more than' 80% of tha 
.items on tta IRIs \ - '-^ 



m A: Items ^detarmining, the^^^asance of ^a aoordinated 
' aativity or program at both the H^d. gtart and elementary ^ 
levels , Tha largest single cfroup of' rtems on the IRI are of 
this type. The following is an exampl^^ of. an item of this 



> nature ; 



A PDG diagnostic and^ fvaluative syspem to identify the 

educational need^ of iiidividual children: S 

f- 

a) Has not been developed or selected. 



b) fias been developed or selected but is not 
-'^ implemented, 

iC) Is implemented in classes at the Head Start 
level or elementary levels. ' 
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d)> le implemantad in elasiai at" both the Haad 
Start level and the alamfntary leval^ 

m) Data ineuff ieisnt forliratdng. . 

f) Quastion not applieabiier^^ 



^ Thesa itams ara eimpla to. intarpret and ask tha ratar 
to 4acidm if a , program alemant J^S baan im at tha 

Head Star fc.^layal and/or at tha alemantary level* A acpreyin 
category "a" indicates that the^ program elemant has not b^an 
sep.actad or davelopad, . A score is antarad in categiDry "*b'* 
i'tf the program elenent has bae^ salectad or daValQ^adV but - 
is not implamgivtad at elthar lival . Ca%agbry "o*' is scorad 
if tha prograft elamant 'has bean selected br developed and is 
implamented at one level "or tha other ^ and category "d" is ' 
scorad if the program Is implemented at both levelSr 



Before completing Vthe- items of this ty^e^ make" sure you * 
don't assume ^tha program must- ba presan^t "at ,the Head Start 
^laval^be&usa the;^ Head Start m^ei parallels the PDC guide- 
lines. At tha elamantary laveX^ make sujfe that the s^oific* 
PDG activity is* taking place on 'a regular-basta evafr if in 
onlym faw^cia.^MS or grade lavels. Implementation is judged 
by oi^aing .planned "activities^ riot an isolated event. " 



a Bi . It^s determining the percentage of a Jgro 



participatirtg in pragrftm -activities / ..Where Typi 
dat^gmi^e the prekeno ^ of a given elgment^ .thasi 
*it^'d£^tfiat irnplementatic ^ ^ 

>f^£€ems of this feature . 



3e A^ items 
, . ie itams measure 

the extf^t ^'df^taat implementation > Thp following is an 
example., ""^^ " ' ^ 



AGcording tp the ^information Ivailable^ rQughly what 
percentage ^pf the elamentary ^QjigoA teq^Aers ^H^ve been 
directly involved in the ongoirfgVdisduSsion, and ref 
mantf'Of^ t-ha ^DC^sducatlonal approach an^ curriculum? . 



^a) Nbnfe or f«i>,'(0--aOS 
been developed or' 

b) Some (21-M%) . \ ^ 

c) Most (51-80%), ^ ' 

d) Almost all or all (81-100%).^ 

e) Data insufficient for rating, 

f ) ^ Question not applicable, ' - 



y ^W-^ PDC.^ curriculum has not^ 
^^elected, >f ' ^ 



you feaA . a^a> ^^^^ t^h^?^ we^ or no, elementaryC teachers 

;i,nvolvad, or if It^ertf i^s^ jm identifiable curriaulym aaiagory 



Mm" ia ratad. If pafe^icipatioA of the idsW^ified grom i#-= , - 
bjiiween 20% 50% then catagory "B'V di marked r catfegSty 

•"fa"; im rated if the level of participatibn if J^at^etfh S0%- = ^ 
mnd; 80%i and category "d" la selected if^.partlcipAfcion is 
niore than 80%* — ,,;-\i'^^>-:># 

1 . _ ' ' - ■ ' . fr* 

' ' ' Type C; Items aa^yajng the level oi^-frei^iived effective- 
ness o£ th% PDC prograffl ^^;- Comments by locari s^aif and parents 
are :a good ^way to ^get-attc iridication of the effeGtivanesp of ' 
program iMle^ . An item based oA taaeher aisaaBmenta 

is illuAtiirti^ below. / ' 



According to elfeftantary taiichers in^erviewad^ has 
training in the PDC diagnostic and avaluative system 
been uaaful to elamantary taachers in implamanting tha 
PDC diagnostic and evaluative system in their class- 



rooms? 



a) 


Training- ha« not tijcan place 
20% attended. . 


or lees than 


b) 


Trainiivg h^s not baen usaf ul , 






Training .has ieei^ moderataly 


useful . 




'Training ^s bee^ very ^^saful 




a) 


Data insufficient for; rating.- 




f) 


QueBtion not- applicable. 





re 

^'"iiot 



e Teacher Int,arview form is worded in such a way -H^at the 
spondent's answer, will be cmtegoriied^ at trft timi^' as ^- 
useful" , "modarately useful", or "vary u^f ul " . ^ 



th 
ne 
me 
da 
de 



I ... Typa Dg Items a ssessi ng, the role members of a group 
l^ ayad in program activities . A number of the questions in 
education, parent involvement and idministrfctibn compo- 
]its ask the rater ^ to make distinctions between no- involve- 
nt. and , playing a minor, moderate or major role in program 
velopmeriH actiAfities,- T^^se items relate mainly to ^e 
y^e^ of involvement rather than ^o the mumbe^ of group^ 
^Sers involved. Following is an example of ah item o& thii 



me 
tyb^ 



\ J 
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Head. Start teacljers 



'\ a).\ Hava not been i^vpl^ved :in that :on<|oing 
'v^> ^->;^eduQatibnal approach.. 



Played a minor . rQle in the^ ongoing 
'*disGusgion and refinement the PDC 
educational^ a^pproach* ^ J ' . 

Q)"^^%yed iL ma^feerAtfa rjole in tfi^ ^ftgoing 

discussion fnd refinemfrit of the PDC 
^ ^ jgdudtft^on^^^pp^iTChv / ^fe^ ^ 



d) 'Played a major role .In the pngoing 
dieoussioh and ^afiiiement o^ the PDC 
^ educatipnal^ approaah* \ 

a) Data inaufficient for rating. 

j£) Queetibn not applicable* 



Dafiriitions of key t^rms >u^ed in the IRI (such as "mi^or"^ 
mo.darats"/.and "majpr'7 can be found at. the back of this manual. 

' A notE i At . tM^eginning of each IRI subcomponent we 
_^ .have eKcerp^d th# portions of the 5DC Guidelines- 
^ from which 'the i^ms 'in that subcomponent were : ^ 

derived.;^ Read these ^xcerpts carefully; th#y will 
help you to better understand the Intent of ^ the^ ^ 
grating icaleSi ^ ^ 



1 



How- to Score the IRI Judgmental Scales " ^ . ^ 

\ ' ^ " ^ " r " "7" • " ^ ' . ■ 4 

The^ Items dn the 'IRI are grouped bv component. Within each 
component, the /items are aprgregated into\subcomponents that have 
relatively homogeneous itam content. In sadition to rating 
each of the .multiple-choica items on the im , every site team 
^will also completa a set of mora sub j active ratings at the end 
""of each subapmponent • /- 



26. 

-3 J, 
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^^4 



T^e purpose of the judgmental ratings of PDC implemen- 
tation IS to -empture the impreq.sions of . on-the-spot observers'. 
These judgmeints may be- more difficult to eubstanfriate than' 
judgments based on -explicit' criteria. However, in'a^iving 
at these impressionistic assesBments, you can intuitively' 
weight the importance of your various perceptions >hd can take 
factors into account that are inaccessible by mor^objective 
proceyses. The result, often provides, aWaningfjn^ complement 
to infonttation processed according to more strictlf governed * • 
•operations. . , 

J, i . "^^^ in, which ratings are- to, be made .have been - 

^defin^B ginetfally to suitfa variety . of ■circumstances , but 
It you find that -the definitions for a set of tdrms do hot 
fit some particular circumstance, redefine the tferi^s in 
whatever ^S?ay is relevant and make note of the altered 
definiti'on.v For examp.le, "intensity of implementation!' has 
been defined" as a function of human attention or energy- if ■ 
you find a particular ■situation in .which it is more relevant 
to speak of intensity in terms of material resources 'alio- 
•2*^^2 '^?n?"'?P^®^®"^^^^°"' use the same scale terms ("None"- 
to high )-*<btt.j redefine them in wha'tever way you consider " 
appropriate. ^ - 



Again, the rating should^ be a group decision with the 
.componen.t person indicating first' how Btfeyhe "thinks it'^ould 

and .then .getting input from the- other team members. 
If the /judgmental mating. -differs, greatly from the IRI 
Objective ratings ypu, 'should attempt to explain the 'dif f er- 
ances. at the-bottoni of the-sheet,. . ^ 

Judgmental IRI items. There are four scales to be 



Judgr 
jleted 



completed on the judgmental sheet, each of which has six 
rating categories. Oategories 2, 3 and 4 are program ratina 
now^°J^I? a 3-point scale of implemlntatior^ 

(lop medium^and high) . The other three cate|orias ("none," ■ 
^not applicable," and "uncodable") are used when appropriate 

StefsilJ S"^ r^'^" descriptive (breadth of -implementation , 

intensity of implementation, and effectiveness of elements in " 
terms or organizational acceptance) while the fourth scale 
IS a rating of the dverall level of subcomponent implementation. 

Definitions of the four rating scales and cataqories ' 
withm are given below". , , . . ' 
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" lar^jSttth 6f / Imply^ among those who could or should 

thaea elements , what is 

the iictaAt-^£ aotual involvamsn%? 



1 ■ ' None I » in geneaml , iio one ip In^^ived -^tony ihaani 

,ful~^sgrae* - , : % 

'•• ■ . ■ ^ ' * ^ ^ . - V' ^ ^ • 

.2 . Narrow % in ginaral , , t^^^\iinbsr involved 16 sinallar 
than one would axpaat, ^^Ven the local aircumatancas 
^nd guideline raquAramants*, : * 

J* Moderata ^ in general , the number invol^ad^ Is about ^ ' 
what one would expect, given the local, circiunatariaes' 
\ and guideline raquirements . / . . 

.4. Broad i in general , the nun^ar involved,, is greater ' ^ 
than.ona would expect, given the local circumatancas 
mnd guidaline reguiramenti. ' ^ ;^ . 

5* . Not appll^^ablfe r ippl^niantafr^pn^ .theie alemants ie 
.not required. V - S"^ ^ % . * . 

6 tJri5oda'M:e ; cannot be csdad in any of the above 
ways (explain) t ' ^ 



- ^pterisity of Implarogntatlon r amorig' those raiponsibl^T , 
for impl^meritlng'^^this subcomponent^ what is the level 
of attention/ anargy, or,^ importanca given to its 
".amantatio/i? 

Nqna : in general, no meaningful degree of attentionu 
energy, or importance has been given. 



JjOwi in general, the degree of aVtention, energy, 
or importance given is low relative .to other aspects 
of the school program. 

Moderate t in 'general , the degree of attention , 
energy, x)r importance given is about the same as 
that givpn to other aspects of the school program. 

Lgh i in general, the degree -of attention, energy 



or* importance given is high relative to other' aspects 
the school program. 

^ ot applicable i implementatidn of these^ elements^ 
nDt required. * 

UnbQdablei cannot be coded (explain). 
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Effactiv^nags of -elaments In JDsnns of Organizational 
Accaptanca r Among thoga affaeted by the impleinai|tati6n 
6£ this iubcqriiponant (*i*a. ^ -patients ^ teaqhars, council ^' 
imwbwm, atd^ but not PDC staff j , what level at satia- ' 
faction or apgrQV:al has baan shown? V 

1p yone i- no one has b^in ajfectsd; by the subcomponent 
^since dt itmmn -t beeni im]plemanted^ 

2. Low I in ganaral^ tnoia affecta*/By the impiemantation^ 
of this subcomponant ara cynical^ dbubtf ul ^ or tentMtiva 
in 4:hair- acceptance of tha^a alemants. . 

3p Moderata 'i in general, thosa affectad by tha impleman- 
; tat ion of this, subcomponent are\ willing ,to accapt'^ 
tHaBe alaitifints on a wtit-and^see -basis. 

4. High I in gaiiaral , those affected^ by the implemenK, 
tatian ape posit ij^ and approving in their aoceptanGe 
of these elamantsT ^ J. i ^. 

5* Not . aftpltfqabla i in^general, implemfantation of 
V .these elfemahts is not required** ' 



Uncodable t\ cannot be coded (eleplain) 



Overall Level of Implementation i Based on the above 
ratings and any other information you have, what is' 
your general assessment of the overall implenjentation 
of these elements? ' . ' ... 



-* None I in general, itnplementation is jrfor 



existent . 



2. Low : in general, implementation is lo^i^ than one 
would^ expect^ giVen the local circumstangep and 
guideline requiremerits * 

% V 

3, Moderate % ^'in general, implementation is just^about 
what one would eKpect, given the local circumstanaes 
and guideline requirements, 

4* High i in general, implementation is higher tWkn 
one would expect, given the local Gircumstances 
and guideline requirements. : 

5* tfet applicable i in general^ implementation of 
these elements is not rpquired (explain) , 

6. Uncodable I cannot be cod^d 4®^plaii^) . 

~ - _ — ' - f — - - ------ - . - — , 



Tha format for these subjaativa ratings is illustratad 
in Figure 5 on the following page * Before^ completing the 
ratings r review the aiiohor points for each of the scales, - 
Then^ record your "gut level I'i impression of program 
implamentationr. . | >, _ ^ - / ' 
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Figure 5 
le Judgmehtal Rating Sealae 



SUBCOJffiONlSTi Saarch 



^poSr-^dditionaL F\mding Sources 



• Befora continuiBf with your ratings of tha multiple-qhoics ^ 
/quastions^ wa would lika to gat your impraasions of tha level 

of ijnplamantation of this subcomponent using an altarnate 
' .^tachliiqiito * Sasad on everything you know iout this eita, how 
would you rata the level of iniplemantation of this subcomponant 
with ^raspact to the following dimansionss (piaasa explain any * 
"not applicabla" or "^mcod^la'^ ratings) . ^ 

PLEASE CIRCLE YOUR ANSWERS CLEAMiy - 

1. Breadth of Implamenjbation i Among thoia who could or. 

should be involvad in tha implamahtation of this subconl- 
ponent^ what is tha axtant of actual involvement? 

jnone nairow ino4^rate broad not appliaabla uncedable 

2 1 \ Intensity of Imylamentatlon i Among those responsible for ' * 
implementing this subcomp^ent, what is tha level of 
attention, energy ^ or importance given to its implementation? 

nSfim F modarati high not appiicable iai\codab'le 

. \ ^ . / . ; ^ . ^ 

3* Ef fectii^nass of Edamants in^Terma of Organisational 

Acaeptanca i Amorig^ those affected by implementatioh of thi^ 
subcomponent (i* a* , parents, taachars, council members, etc , 
but not PPG staff) what level of satisfaction or approval 
has bean shown? ^ ^ 

none low moderate high ^ not applic^le uncodabla 

4* Overall Level of ^Implement\tion i Based on the above .ratings 
andt any other information ybu have, what is your general 
assessment of the ovarall ^implementation level of this 
factor? 



nona low modarata high . not applicabla \mcod^le * ' 

If your codings on these Scales conflict with the ratings gwen 

on the. preceding IRI que^ions, please attempt to explain \that 
conflict belowi , . v 
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D jginitions fo r^i^y IRI terms 




, ..is^fflhe 'pllot--t«Bt lai^ identified a number ,of 

on the IRI that needed fufcther clarification. Theie terms 
and their respective def^itions are listed below where 
possible. Please familia^ze yourself with them so that our 
understanding -oi key terms^is standard . 

1. acKdimic year 

The time period beginninf July 1, 1976 when PDC staff 
begin" activities for a new school year and ehdina/ 
June 30, 1977. ' ■ , L 

2. AIDES AND ASSOCIATlS ' 
ra^ersonnei. 'WorKi * 

vi 



Pai^^ersonnel 'worlting in the classroom under the super- 
ision of a .teacher. - ' ' ^ 



3. - ASSESSMENT OP THE NUTRITIONAL NEEDS OF CHILDREN 

"can be identified on the basis of their health records 
(heightT—weight, #nd, hemoglobin or hematocrit) and 
information supplied by parerits."* ■ ' 

- ■ • ^ 

4. DIAGNOSTIC AND EVALUATIVE SYSTIM 

A aystam that "should faQilitata ^individual izad 
V instruction by 'enabling the teaqhar to pinpoint the 
davalopmantal level of eaoh chilti* in tha various 
curriaolum areas."* - 

' ' - - ■ ■ * 

5. HEAD. START CENTER COMMITTEE ^ 

^ ' ^ ■ - ^ ' . ' " ' , \ = ^ ^ . • 

The committee y oparating OCD requirements ^ that Lb 
^: . made up of all parents of Head Start ohildran at the 
Head Start oenter level. 



6* .INDIVIDUALIZED INSTRUCTIONAL' APPROACH 

An a^proaoh that facilitates "individualized instructiprt' 
by enabling the teacher to pinpoint the davalopmantal C 
level of each child in the various ^curriculum areas. 
The taacher should then develop an instructional prograti * 
for each child based upon the child's diagnosed, strengths 
and weakness^£^. / 



*Defiriitions .taken directly frjbm the FDC Guidelines. 



32 

37 



7 . INTERNAL ASSESSMENT SYSTEM 



A Sop^i informal syf tam^^^haraby. p^af paranta> ■ 
and Cotincil meiriers aontinually examine thei^ own 
and the projact/S progress in proyiding continuity in 
tha edticatipnal and davelopmental elamants. It aright 
in_qluda tefreshar semsions in thfc philosophy and goals 
o-f PDC and in tha -^principlas of ahild growth and davelop^ 
ment and their ralation to tha intallactual and a^factiva 
davalopment o-f childran. Such aaasions shQUld ensure^ - 
the educational approaoh and curriculum and ^^^i^ own 
teaching in_ the light of thaea goals and prinmplea. 
Exchange visit e batwaan Head S^rt and school taaqhara 
\ and parents might also ba included so that they can 
^-assess the cqnanohality and continuity of approach."* 

8, JOINT CqtlFERENCBS,* MEETINGS kND/OR WORKSHOPS 

^ ;"jqint" means batwaan Head Start and elei^ntary teaching 
staff. Tha purpasa of thesa maatihgs is to maintain 
communication according to the program guidalines. 

'9. MEMBER OF GROUP . ) 

. A parson officially serving on a group and appearing on. 

tha roster of /y^at . grou Excludas persons who occa^ 
sionally attend at ' thair own "whim ^ " b^t includes parsons 
who are rotating members of a group and attand every 
third :or fourth meeting. 

10. MINOR, MODERATE, AND' MAJOR HOLES ^ 

a. Minor role: 

Indicates that a parson or group had minimal involva- 
men^ and participation in an activity. Participation 
, ^ - in^ecision^making was irregular or ^almost non-^ 
^ am.stant. The and ^result . of the activity refledts 

* ^ lit.tle or' almost none of the i^put f rom^ thar person 
or groupV - ^~ 

b. ^ Moderate role I ^ ^ . 

/ Indicates that a person/ or group had some involvement 

^ and participation" in *n activity,. Participation in 
. ^' ' ' decision-^making was 'regular but not exceptional , 
, ' ' The end 'resulfc of ^ the^ activity Feflects only some 

of - the input of the person or group * H""*^ 



*Definitions taken directly from the PDC Guidelines, 



Q. r Major rolsi 



Indioates that a^parion ©r gEoup- had' donqafit^a t^d 
fnVQlvrimint and participation in an aativifty . 
Participation in dieaiaion-making was fra^uint* 
Tha^ and raault of tha activity rsilaota the input 
of tfi^ person or group . , ^ . ^ 



PARENTS 



Tha natural ^ .^r adopted, parants of a ■PDG child or £he 
lagaL guardiwia of a child^ or tha adults ii a housahold 
'rasponsibla for the child* When computing percantagas/ 
assume one parent per child, , 

PROVISION irOR REGUIiA'^ COI^UNIC . . 

In thie cdnteKt^ Qonununication means both meetings / * _J 
and writtan documents/ / . \^ 

SUPFilMENTMi FUNDING . ' . ^ .. 'r 

In this oonta^t, funding dthar than that provided diraatly 
£©r PDC activitias by OCD. 



TIMETABLE ' 

A schedule of ' the tima activitias or evants ata to occur, 

■ . • ^ ' J. - -i 

Daliberata instruction in order to make a person mora, 
proficient in an araa related to the PDC prograrff, A ' 
training activity is distinguished from a maating in 
that the principal purpose of the gathering is the 
increase of knowledge or skill proficiency' and not 
just the imparting of routine program information,- ^ 

WORKSHOPS, CLASSES AND OTHER ACTIVITIES FOR PARENTS 

Any activity- that has as an overt purpose the attendance 
of parents and is related to the PDC work programs. 
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. REPORTING REQUIREMENTS . ^ 

The post-viait writing requiremsnts for DA and High/ 
Scope staff ■ are outlined below. Briefly ^ DA staff will 
be writing site 'implementation reports which eontain dee-- 
criptions of the PDC programs in individual sites. High/ 
Scope staff will hm writing brief descriptions ofvthe IRI 
ratings for each subcomponent which will accompany and explain 
the IRI graphs. Also^ they will be updating the "factors 
affecting implementation sheets, identi"Tying "lessons 
learned" from PDC/ and defending or rejecting hypotheses 
regarding PDC implemeritation. There fore ^ High/Saape team 
member& should bring the IRI^ the' Compari&on Program 
Inte^vieWBy and the hy_pgtheses revieij 3eat%on of ^aah 
interview baak' ^to Mia^igan. The DA ■ staff should keep the^ 
individual aomponent inte^^rviews and the parent^ teaaKer.^ 
and aounail ahairperson interviews . / ■ ■ 

Writinjf Responsibilities for^ High/Scope Staff 

Thare^are five post-visit responsibilities for High/ 
Scope team members s 

• write brief supporting statements for each 
component ' s IRI^^ating; 

i . • update the summary of factors affecting imple'- 
^ mentation produced last spring for each site? 

• review the hypotheses from ' las t summary report, and 
K identify those supported by your site's eKperience; 

• summarize PDC staff's statements about "lessons 
learned" for PDC; . • 

• compile the Comparison Program Interview results* 



35 

40 



IRI supporting statements . As mentioned eariier, the . 
IRI ratings will be graphically displayed by subcomponent 
and component level in the report. For the Implementation 
report to OCp we want to include the graphs, and a* written 
description that explains each. Therefore, fox each of the 
IRI subcomponents you need to provide four bits of infor- 
mations 1) a brief description of the form of ^ each com-^ " t ' 
ponent's implementation; 2) a brief description of the ' ; 
extent of that implementationi Zf^SL sentence or two about 
participants' perceptions of the effectiveness of that 
^ implementation; and 4) a few sentences about why the sub^ 
componerit is being implemented the way It is.^ ' 

The items within each subcomponent of the IRI pertai^^ 
to the first thre^ areas (description of program implemen- 
tation^ exteft of implementation, and perceived effectiveness) 
and will be' your source of information. The why information 
should have been gathered during ihi componentTrnterviews . ' 
So, in writing your summaries for each subcomponent you 
will need to cover the^ four areas ^ writing a few sentences 
under each. They should be brief and to the pbint. Refer 
to the example in Figure 6. 

If both 'High/Scope team members are. involved in the 
PDC program i-nterviews and the IRI ratihgs they should work' 
together on ©lese summaries, If^_prily one of the High/Scope' 
team members ;;carr led out these activities she/he will write 
this sectdonw; When writing these statements keep in mind 
that DA i's producing extensive descriptions of the imple- 
mentation of each component at the site level and that we 
need something brief to describe the subcomponent ratings 
that will be generated. No forms are provided for this; 
^simply ty-pe your summaries on- a, bla'nk sheet of paper, ^ 

Summaries of factors affecting implementation , ^Af,ter 
the spring vi._. .ts last^ year^ team members generated a list - ^ 
of factors which they felt shaped the implementation of 
PDC at each site, A list of these local factors is .included 
in^ your site background notebook and we need an update on 
it. So^ after the site visit read through this list carefully 
and on a separate page indicate 1) whather^ or not you think 
each factor still applies to the site (if you disagree with 
any,\ explain why) and 2) whether there are other factors 
which you feel affect program implementation, ^ If so^ add 
theml to the list along with an eKplanation of how they affect 
the level of implementation. A sample li§t of factors for' 
one site has been included in Figure 7, ! 
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Figure 6 



Sample Summary for an .JRI Subcomponent 



Subcomponent III:* 

Deeqription of 
Implemen^tioni ' 



Extent of 
Implementation i 



Par^ticipants * 
Perceptions of 
Implementatiori,t 



Reasons for" ■ 
Implementation t 



Development and^implementatiqn of a., com- 
patible and , coordinated PDC curricui™, ^ 



The site selected the^ Walker;, Street PE^ 
Curriculum^ -which emphasizes the individ-- 
ualized instruction in 'reading: .and ' ' ' ^ 
'wtitingi Project staff have developed 
a social studies component t^a^. focuHes 
on exposing qhildien to a variety of 
cultures , 



ii^he curriculum has been implemented in 
100% of the Head ^Start^rilaises but only 
in 25% off^the elementary school class- 
rooms .(kindergarten only) V ^J^nost ,.^11^ 
of the"^^ Head Start teachers use the. 

. curriculum on a daily basis. to plan 
classroom activities while only some of 
the elementary teachers . do so,. . 



Almost all, of the Head Start teathers 
think that the currddulrai is a good 
basis fqr developing classroom active- 
it ies ,bu% only a few of the elementary 
school teachers feel this way (mainly 
those in kindergarten and some. In the 
first grade) . ' ' 

Jt ' ■ . .. ■• \ 

The PPC staff felt ■that;* rather than try .to 
implement a contdnuous curricul^um in five . 
grade leyels at the same time they would 
concentrate on two levels (Head Start and 
kindergarten) this year and then add a 
grade level in each of the following 
years. The focus of the curriculum and 
planning, then, has 'been on the two grade 
levels mentioned above in which the 
curriculum is implemented and coordinated 
and with which teachers are happy. 
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Figure 7 



1* 



Pactors Affecting Program Implementation i 'Texas 

■" = . ■ ■ ' ' 

The local school district contains a smali centralized adminis- 
tration with one person exercising, considerable authority ovsr . 
all aspects of ^1 the school programs. 'This, combined with 
the fact that this ?one. person has strongly supported ppC, has 
meant that the program hap been able to get the facili/ties, ■ 
;teacWers, and materials it needs. , ' 

The. program was carefully designed administratively ,';,with ■ . 
considerable attentiton ^aid to the channf Is 'of authotity and ■ ' 
unication^ The director of instruction (abbve) is some- 



ig of a .student of administration, who looks to the ultimate 
implementation of the PDG concept district-wide. He has 
rtiarefully designed the role , of the ICS principal, and selected 
the individual with' an eye to the day when the principal will 
assume the duties of the PDC coordinator. 

The teacheri participating in PDC were handpicked by the/ 
director of instruction and PDC staff and^given the option of 
^•-whether or not they would participate. This voluntary^partic- ■ 
ipation ^insured that the teachers were compatible wit^'the PDC 
objectives, established a^-fefeling among the teachers that they 
were a select group, And insured that the program would be 
staffed by teachers willing to put additionml time and energy 
^ into the program. The voluntary partiqipation also allowed 
^ ^.the designers to introduce changes that /were radically differ- 
' ' ent from what had .existed previously. . 

4. The lac^ of a strong' teachers ' union. This f actor; ^^along with 
the strong centralized/adifiinistration in the district , Wde 

^ some of these other factors possible. Demands could be made 
' , on^ teaohe-rs [ time anduenergy beyond the normal; teachers 
''^^ q#ad be recruited *anff movfid easily. ^ ■ 

5, Hea^ Start and elementary programs ' have always been- located 
and ^administered jointly in Texas. The. preschool ^rogyam 
(which includef.^ Head ; Starts ls;%apdv has teen for se\?erai years 

, a part of the regular district g^rogram. Teachers in the- 
presbhooi program have the ^sfine certification as the elemen- 
tary teachers, and are drawn *frpirf. .the s^e population.. 
Preschool centers hava^a^way^^en located^ right in elementary 
sWA3*%i^^uaAer:^the diteoti6ri\b£ .Mfci«chool Jpr+ncip^ The 
ttarisitibh ;ta PDC in this ^area was therpfqfe relatively minor.' 
. ^ ^ . ' ' ^ J \ . jry ^ / , ^ 

6.. The attitude ^ong the patents ^'that the--s'chool is staffed by 

experts' who k'now what is best educationally for tfheir children. 
There eKists ^iWt^e co^unity "(I am told that this is typical ' 
of the Me^4oan-^eric^ community) a view toward educators 
not unlik^ that round toward physicians in other parts of the^ ^ ^ 
■.county. /This has not inhibited , the extent of parent involve-- 
ment; but! has limited the^ involvement in substantive roles ^ 
in the scnpol arid classroom," \ , . 
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^ Review of hypotheses . A'i a part of the component 
interviews you wilt be ^reviewing some hypotheses w^th .the 
^ interviewees* Y6u will also be discussing .some in the' ^ 
^Friday meeting with t^e PDC staff. You have been provided ' 
with ^ list of these ^liypotheses. In thf i^acG below ^ach, 
give any etidpnce you may have of support or^ lack of support 
for each of the hypotheses based on both^ your knowledge of 
' the site and the comments of the PDC staff. Also, if on 
the basis of your observations, you can formulatG additional 
hypothesGs add them to the li^t along with supporting eVidence 
for them, " " = . 

^ i "Lessons learned . " In your* Friday mee tings, you will 
be focusing on Sitaff perceptions d| the lessons ^hey have 
. rearneia from their experience with PDC--what they would do ' 
diff^ently next time. Obviously, these will be closelyv, 
related to the factors affecting ^program implementation , 
^bvit hopefully %hmy will be phrased tfs positive statements ^ 
. of alternative decisions or actions. Briefly Summarize' 
these on a separ.ate sheet of paper. 

Comparison program interview results . Little needs 
to be done with these interviews/" Most of the questions 
y on the form are in a multiple-choice format with space 

provided for additional comments, such as a description. of *- 
the burriculuml^ in a comparison schopl, . Make sure your notes 
on these comments are clear, complfte, and legible, 

Unless both High/Scope team members are involved in 
interviewing 'fcomponent staff and in completing the IRI, one 
person will, most likely be responsible kor tasks 1-4 while 
the second person will be .responsible for the fifth tasW/ * 

Reporting schedule . Please give your written reports 
to Allen within one week of your return from the field . 
If you/are going on two site visits try to -leav^ your firsts- 
report with him b#fore you leave on your second visit. The^' 
desqriptio^ of the subcomponents could be done on-site- after 
y^ou^complete the- I^I ratings; the^faotors, hypotheses, and f 

- sumiijary^ sheets could\^e^ ea^sily done in two or thr^^ da^s ■ 
after the visit. Th4re should be no problem,x^'th«rt , in 
completinig the writing requirements within one week of the 

^ visit. Also, please ^return the IRI- ratings and Comparison ' 
Program interviews to Allen when^ you' complete your writing 
requirements . ^ ^ - .. . - 



Writing Responsibilities' for DA Staff ^ ^ . 

. Pollowlng the site visits, reports describing the in- 
dividual PDC programs 'will be prepared. /An outline for 
these reports follows. The first t^o sections off the out- > 
line -(I, Introduction and II. Methodology) will be standard^ 
and will be attached to the front end of the' report after ^ ' 
the other sections are c^pleted. . Therefore, the writerf 
are responsible for prepaling onlj^ aections III, IV, and V. • 
Five person-days will' Be allocated for preparing each report. 
The reporting assignments will be made during training so 
that each staff member will be aware of his/her writing. 
- - . lassignments before going into the .fi^eld. 

During the data collection pro^eess , the.DA staff 
member who is assigned to prepare th^ report should conduct 
or sit in on, as many of the component interviews as is 
possible and, for^those component interviews that are con- 
/ ducted by other team nrembers, the assigned^writer should 

review the data with the interviewer and ^ke sure that 
he/she attends all team meetings at which the PDC program 
is discussed for purposes of completing the IRI, Before 
the data collection team leaves "the site on Friday afSernoon, 
the DA ftaf f member who is assigned to prepare the site 
report should make sure that he/she has a complete under- 
standing pf the PDC program and has copies of all ^ the 
component interviews , 
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OUTLINE^ FQR^'PDC SITl REPORTS ^ 
January/February 1977^ 



intrQductiQn (standardized section) 

A. Background on PfiC - 

B. Baakgroimd on PDC Evaluation 



C. Purpose of this Repesrf (describe how this report 
fits in wi'th the overall project evaluation) 



-11. Methodology (standardized section.) 

A* Study Design i ^ 

B, Instrij^ntation * ' . y 

C, Data Collection Procedures 

- ■ ^ i * ^ - 

III* ' Site Characteristics _ . * 

? ' " / , , ' 

This information is not obtained by the interview forms- 
nor the Record-Keeping System, but will be gathered at^ ^ . 
the time of the site^ visit, . ' 

1/ Number of classrooms and students pdx grade level. 

2. ^ Num&er of teachers (full-time and part-time) and aides 
(full-time^^d partTtime) per grade level. 

. , 3. Ethnic background of students- per grade level (i,G,, 
Arflerican Indian or Alaskan Native, Asian or Pacific 
lilander, Hispanip,. Black, White, Othe^)^ - ^ 

i. Language dominanGe of students per grade level, 

IV • _ Component Description ^ 

Explain that the project ii divi^^ into several Components 
and list them. Emphasize ^that this is a description of 
tach cpmponent* ' 

1 Prepared by Beth Arnow and' Howard Fleischmari, bevelopment 
Associates Inc. ' , 
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Administration 



Administration Ic 



icSninistration 7 



^dminiatration 13 



kdminiatration 2,12 
^airparson 1 



administration ]3 

rhairpArson 2 
'arent lb,c 

.toi354.^ration 4,12 



1, 



:ionf 



Program Organization f Describe the various 
relationships within the PDC program (provide 
an organizational chart if possible).' 

• Relationship of tiie PDC ^Council to the 
grantee i . 

m Relationships between the PDC Council and 
the Head Start Center Committees^ and the 
PDC Council an4 the PTA{s). • f 

Relationships between the PDC Council' and 
^ the Head Start staff (s)^ and the PDC' Council 
and the elemerttary school staff (s). 

• Describe the responsibilities of the PDC 
Council/ Include whether they are involved 
In the recruitment and' Selection of PDC staff 

•d Describe %hm composition of the PDC Council. 

• Describes th^e level ahd nature of involvement 
of^each group on the Council. 

• Describe the role of the PDC staff on the 
PDC Coiincil . ■ ' ■ ^ . 



arent Ij 



dministration 5 



dministration 6arb 



dministration 6c, d 



. • Describe the role of parents in decision- 
making* . 

2 . Program Communication 

• Describe tfie kinds of inforuiatioh that have^ 
been provided to the Council, and the fre-- 
quency that they are provided • i , 



Deic 



scribe the program communication patterns 
between the PDC Council and the /Head Start " 
Staff (s) I and the PDC Council and the elemen- 
tary school staff (s). 

• Describe the program comh^u^ication ^patterns 
'between the PDC Council an< the Head Start 
p^entsi. .the PDC Council and the elementary 
school parents. Include the kinds of infor-- 
mation that h^e been provided. 
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A^inistration 7 



A&tdnistration 8 ' 



• Describe the rerationships between the PDC 

Council and the Head Start Center Committee (s) ; 
the PDC Council and the elementary school 
PTA(s) , . 

- ^ - f - u 

•Describe the role/ of the PDC Gouncil in 
monitoring conimunfication and coordination 
between the Head \B tart Center (s) anc3 the 
elementary school Cs) . ^ 



Record^ KaepiHg System 
Training Sessions/ 
Chai^ersom 4 a 



V 



3 



Training . 

• Describe how^^the training that has been held 
this year \for PDC Council members has 
addressed i \ ■ 

^ philosophy, goals / basic principles ^ and 
required eiements of the PDC program; ' 

- local goals and objectives; 

- organization, philosophy^ and go^als of ^ 
Head Start; 



Record- Seeping System 
Chairparfbn 4a 



- organization, philosophy, and goals of 
the erementary ichool . 

m Describe the training given in the area©* of 
roles, responsibilities, and goals of the 
PDG Council, Head Start -Policy Council, and 
the^ Board of Education, 



Record-" Keeping System 
Chairperson 4b * 



Administration 14 



t Administration 11 



• Describe the training given in decision -making* 
Funding 



• Describe tile efforts to seek ^other funding 



sources 
Education 




'A 



Staff and CoordinMtion 



•/Des0ribe who is responsible for implementing 
^ and coordinating the program. 



Education 4/T^aaher. 9 



•.Describe' the teacher meetings to coordinate 
activities, ' _ 
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Education 5/Teacher 10,11= 



Education 6/Teacher 2 



Education 8 



Education 9 



Education 10 



Education 11 
Education 12 



Education 7 
Teacher 3,4 



Education 14 



Education 1 

v.. • 

Teacher 1/Education 3 

Parent 3 
Education 2 



m Describe the written communication for 
coordinating activities (within 'PDC; Head 
Start with the elementary school (a)). 

Educational (Instructional) Approach^ and 
Curriculkim 

• DescribV^^e philosophies regar-ddng learning V = 
styles and approaahes to teachinc 



• Describe the general goals^and, 
of the PDC cui-riculumi 

- how do t^ey address each area 



- how 

leve 

- how 




are basic skills emphasized #t 
is physical growth emphasised; 



ches 



lach 



how is socialremotional growth emphasized. 

• Describe the areas of .cOTriculum that utilize 
individualized instructic 




the PDp 



•Describe the extent of Use 
curriculum: . 



- how many classrooms use it; 
^ how much do they use it; ^ 

- what areas are and are not used; 

- in what grade levels is- it operational; and 

- what perceritage df teachers use it* 

Describe the use of specialized resource 
persons to develop instructional programs 
for children. ^ 

.Describe the refinement of the PDC curriculum: 

- what is the process;. 

ire ^of 



^ who Is involved and what is the^na^^a 
their involvement; 



- have parents bee^ involved in the process; 

- what refinement has resulted* 
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Education 13 



Taacher 6 



Taachar 7 



Education 13d, e 



Administration 11 




4- . Diagnostic and Evaluative System 

• Dasdrlbe the diagnostic and evaluation 

• Describe the process for pinpointing the 
developmental levels of children ^ 



Describe how this information is used to 
match children to educational programs. 



^ • Describe how many children have been 

diagnosed and how many have been matched 
to educational programs* 

C, Training 

» 

1* Staffing and Training Coordination - Describe 
who is responsible for planning alid imple- 
menting staff .training* Includei 

m the^ title of the^ person (i) 

• If^t^aining includes PDC staff or other 
individuals; 

• If training Is coordinated by a trainj 
committer; % 

• how eKisting Head Start and eleii^^ary school 

training has been coordinat^ wfth PDC training, 

% "~ 
2 , Preservlce Training 

• Schedule of training r Dg'scrlbe what tbok 
place, InclMe some information about the 

^^^nber^of hours of training./^ \ 

• Describe, the preservice training in terms of 
* ^ the following I / 

~ person's responsible for organizing and 
■ conducting -the training; 

- the content of the training. Use all 
categories listed in the Record-Keeping 
System, but you do not have to limit des- 
oriptions to this information j-^ ^ 

: ■ ^ v. " ' - - - 

- number of persons by position attending 
the training sessions. 
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inservlee Training 



Schedule of trainingi^ Describe what has 
taken place. Include soma information about 
tto;^ niimber of hours of^ training, - 



Describe the preservice training in terms 
of the following! 

- persons responsible, for organizing and 
condftdtlng the training; 

^ ' J 

- the Gontent of the training. Use all/the . 
categories listed in the Information System, 
but you do not,,, have to limit descriptions 

to this information. 



Administration 11 
Developmant Support 
Servicas 1,8 



Developmental Support Services 
1. Staffing 



• Etes^ribe.^e personnel (PDC and other) res-' 
.pOTsible for these services and their respon- 
sibilities. Indicate how much of their time 
is devoted to this component, - 

Services to* Children 



D,S,S, 2 



Describe how the survey of community resources 
was^ done , 



• Describe the system for assessment and 
delivery of developmental support services 
to children* . ^ 



Record-Keaping System 



D.S,S. 9 
D.S,S. 10 



J 

J . 



• Describe the process for medical and dental 
assessments. Indicate' how many children 
have been screened this academic year. 

• Describe the assessment process tor other 
areas. Include' how it's done, who does it, 
and the percent of children receiving it: 

= nutrition; 

, mental health; and 

- social services. 



46 



EKLC 



c3 



51\ 



describe the provision for followup 
services once .ihe assessmenti are made, 

• Indicate how many^ children needed followup 
^ and ho^ many received it. - % 

m. Describe the procedures used to familiarize 
children with tha health services they * 
receive plrior to delivery of services. 

Provisions for Parental Involvement in the 
Health Care of Their' Ch ildren ^ ~~ " 

• Describe how parents have be^n encouraged 
to become involved in the health care process 
relating to their children.' Indicate the 

^ specific information about their children 
that they have been provided with, 

• Describe the kinds of general information * 
that parents have been provided withi 

^ health resources; 

^ preventive health. 

Health and ^Nutrition Education 

• Describe how mea^ and snacks >are u^d as 
opportunities Kr learning. X.^^ 

• Describe how the nutritional experilnces 
offered to PDC children reinforce the good 
aspects of food served at home. 

Training 

• Describe the training given to the teaching 
staff (s) on integrating health education 
into ongoiri^ classroom activities. 

• .Describe how parents and teachers have been 
provided ■ wit>h the opportunity to learn the 
principles of preventive health, emergency 

>Tirst aid, and safety practices, 

, • Describe the training for teachers and parent^ 
on the relationship of the child's growth, 
development, and learning potential. 
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D.S.S, 5 . 



D.S.S.; 11 



D , S , S * 6 



6, ^ Racord-Keeplng 

Describe the R©cord-Kaep4ng System^ "in the 
^ areas ofi medical m dental / and looial 

.lervices. Explain how it operates ^and 
whether^* cr not parents are informed, 

m Describe how medical^ dental/ and develop-^ 
mental records are completed. Include 
who is responsible at each level. 

^ m What percentafe of the social service 

r'ecords were forwarded to the elementary 
school , 



Parent Involvement 



Administration 11 



Parent Involvament 1^2 

.) . 

Parent Involvement 4 



Parant Involvement 5 



Parent Involvement 6 
Parent 1 



Staffing and Coordiniation 

• Describe the persons on the staff who 
are involved in the Parent Involvement 
component and describe their respohsiiilities . 

• Describe the Parent Involvement program (s) 
at the Head, Start and at the elementary^ 
school (s) * Describe how they are coordinated. 

• Describe the na;ture and extent gf coordination 
between the Head Start Center Committee (s) 

and the'-PTA(s). - 

Parents in Decision-Making Roles 

m Describe the involvement of parents on the 
'PDC Council. Include information on atten-"^ 
dance at meetings and -how many PDG Council 
representatives are bilingual or multiakltural , 

• Describe the role of PDC Council parents in 
decision-making. Explain their level of 

^ involvement and give examples of their / 
involvement. 



Parent Involvement 7b 



Parent Involvement 7a 
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• Outline the pro ject ' s strategies^ for involving 
.parents in component activities.' 

• Describe the involvement of parents \ in decision- 
makiag^ in each component. Indicate, how many 

^ have been involved f ' %^ - ' 
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Parent in vol 
Parent In vol 
13 
In vol 



Psurent Invol 



t .9b 
t 9a 

.- 

t 8 



t 3 



Parent Invol\ 



It 10 



Handicapped 1 
Handicapped 2 



Handicapped 3 

Handicapped 10 
Handicapped 4 



3 . Parent Participation in the C^mmmTOam 

m Describa the rolee oi parents in the class- 
room * Includa how many parent voluntaers 
participate in the classroom and how many 
paid claearoom aides |are parents, , 

4^^ Parent Education j 

• Describe the P DC parent activities that': 

' have been held. Describe how parents were . 

involved in planning and indicate the level 
of parent involvement! . {percentage who, 
attended at least ohei^yent, number who 
att(^ded almost all Events) . ; 

'm Describe the trainingi that parents received 
in classroom-related activities. Inalude 
how many attended and the role of teachers 
in training* - ^ , ^ , 

F. Services for Handicapped Children 

1* Staffing and Coordination 

• Describe the staff that served ,the handi- 
capped and learning disabled children. ' ^ 

• Describe how the program services for handi- 
capped and learning disabled children are 

t coordinated, 

2. Assassment 

• Describe how handicapped and learriing^ dis- 
abled children are Identified, Desoribe 
ho'w^the kinds of services required were 
determined- 

• Describe the provisions for early diagnosis 
of learning disabilities, especially In the 
area of reading, = ' 

'm Indicate how many handicapped and learning 
disabled children have been identif^d. 
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Ssrviaes Providad tQ-ahMdgen 



Handicapped 5b 
Handicapped 5c 

9 

Handieapped 6 
Handicapped 7 



H^dicappad 13 
Hmdicappad 14 

HandiGapped 11 

Hmdi capped 12 
Handicapped 15 



Handicapped 8 



• Dascriba the extant to which handicapped 
and learning disabled children are maln^ 
straanisd. 

* ■ , .. . 

4 Dascpcibe the, typas of earviceB thay receive^ 
■L^^ the fraquenay duration^ and who providea 
tha sarvicas, 

• Dasdriba how children ''who are not main-- 
etreamad ara sarved. 

• pascriba whether or not input from pravioua 
teachers of handicapped and learning disablad 
childran has baan uaad in planning an 

eff active curriculuiri gearad to children's 
abilitias. - * - 

- 4 . Parent lyrolvament 

Describe how parents, of handicapped and 
learning disabled children have input into 
planning. 

• Describe parent .participation dn , tha 
classroom. ' ^ 

5 , Training 

• Describe. the training given to. PDC staff 
and classroom teachers on* special Indivi-^ 
dualized help for handicapped and learning 
disabled childran. 

• Describe the participation of local agencies 
in the training. ^ 

• Describe the special training provided to 
parents of handicapped and learning disabled 
children to help them Identify their needs 
and steer them to community resofctces, 

^ 6 * Accommodations ' ^ 

• Describe the special materials used with 
handicapped and learning disabled children-i 
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Multicultural 1 
Teaeher 18a 



Multicultural 5 



Multiaultural 6 



Multicultural 7 , 
Teacher 18d 



Multicultural 8 



Multicultural '2 



Multicultural 3 



Multicultural 4 



• Describe any structural changes ana class- 
room raorganiaations that have baan made 
to accommodate handicappad children witMm 
the ragular claseroom setting. \ 

Sarvlces for Blllngual/Bicultural or Multicultural 
Chlldran * ' 

1- Sarvicaa.Providad to Childran 

• Dascribe^ tha coordination of epa<cial services 
to maet the naads of ' bilingual/bicultural 

or multicultural childran, 

• Daacribe tha extent of participation of 
bilingual/bicultural or multicultural^ j 
rasource parsons in the classroom. 

• Describe how often children work with 
bilingual/bicultural or multicultural 
resourea persons in the classroom* 

' m Describe the eKtant of use of bilingual/ 
*bicultural or multicultural matetials and 
, activities in the classroom. 

^ Describe how often children work with 

bilingual/bicultural activities and materials* 

2 . Training 

m DiBscribe the training activities -to make 
staff sensitive to the needs of bilingual/ 
bicultural or multicultural children, 

• Describe the training activities( to help 
staff identify bilingual/bicultural or multi- 

/^l cultural resource persons and materials/ f 

• Describe the extent of staff training at the 
sessions. . . ^ 



*To be discussed for: Norwalk, Connectiaut; Pahokee, Florida; Toccoa, 
Georgiar Des Moines^ Iowa; Takoma Park^ Maryland; Ponti^^ Michigan; 
Tacoma, Washington; Morgan town, West Virginia; and ^It Lake Cityr 
Utah. : ■ 
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3v Parant InyoJ^mant 



12 r 

MultiGUltural* 10 
Multiaultural 11 

HultiOTltural la 

Muitioultural 9" 
Parent 12 



Multieultwal 13 

/;^i'tleultural 14' 
Parant 3 

Multicultural 15,17 
Multicultural 16 



• Has tfta importanea o& biHngual/biaultural 
aducation bian aKplaihad^^tb parai^ts? ^ 



• Dascriba 



• Are PDC no 

' latad into 

• Are ia^rpr 




outreach afforts to parents. 

Bf naweietteri# ate, trans- 
languages? 

available? ^ ^ 



H. 



AdministratiQn 11 - 
^Bilingual Dem. 2 



Bilingual 



12 



m Describe the axtent of bilingual/biauitural 
and/or; multiculturml parants* input con- 
cai^ning their childran'a eduoation/ aspacially 
ragarding the languaga and cultural elements . 
Dascriba the tachniquae used to get this input. 

. • Desoriba the . multxoultural motivities con- 
duet^ for parents, 

• Describe the extent of parents' attendance 
at the multicultural activities, y 

m Describe the extant of parent participation 
in thm classroom. 

■* . 

• Describe the percentages of teacher aides 
who are bilingual/bicultural or multi- 
cultural parents, 

Bilinqu'al/Bicultural Demonstration Program ** 
1. Staffing ' , ' 

• Describe the starting patterj^ y^f this 
componant. Describe the respo^bilities = 
of staff, " 



in^truq^ional Program 



Ac, 



• Does PDC provide the -opportunities for. 
childran to^ beqome bilingual if desired by 
their family? In^ude how many classes at 
each grade level o^fer second language 
instruction for both languages . 



**To be discussed for Visalia, Cali'forniai Dilcon, Arizona; Pueblo 
Colorado; and Del Rl©, Texas. - 4 



I 



52 



FRir 



57 



f-^^^ : . V= .... ^ . ; , 

V Bilingual Dam^ 9 
Bilingual Dam. 3 



Bilingual Dem* 5,10 



Bilingual Dem, 11 
Teachar-^ IQd 



Parant 15 
Bilingual Dam. 13 

Bilingual Dim. 19/ 
Parant 12 ^ 
Bilingual Dam* ,20' 
S 

Bilingual Dam* 21 
Bilingual Dam. 14 



Bilingual Dam, 15 ^ 



Silinguali Dam. 17/ 

/Bilin«^V&J - 16 

Bilingiiai Dam. 18 
Parant '13\ : 



toward 'biilngHal education learfiing 
approaahas to taaehihg. - ^- ' 

• Desariba the PDC bilingual curriauliim 
and the aKtant of its use. ' 

3 • Sarvicas Provided to. .Chlldran , . 

•'Describa how PDC is coordinating special 
servicas to meet tha adueational and socikl 
amotlonal n^da of bilingual childran* 

• Daseriba the uee of. bilingual resourca 
persohe in tha classroom. 

• Daseriba the axtent of use of bilingual 
; matarials and actiVSties- ' 

4. Parant involvCTfient 

• Has tha importanoe of bilingual education 
been explained ^to parents? 

• Daseriba the' outraach efforts to parentsi 
^ languages of noticas; 

- availability of Intarpretere . 

• Describe the eKtent of parent involvement 
in the- Beleotion of the bill ^al approach, 

• Describe the extant of parent involvement 
on the PDC Council. ' 

• Describe the extent of parentf ^involvement 
in the classroom; as volunteers, as aidis. 

\ it ' ■ 

• Describe the bilingual/bicultural non- 
training activities of parents. 
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Bilingual^ Pto, § . 



Bilingual Dam, 7 



Dem. 4 



- » ■ ' ■ . ' ' ^ , '? * " 

• DescriBe tha ta'aching etaffCe) familiar i^^ 
with methofls of avaluating' the qpgnitive, 
linguistic y and social^emotibtiml progrsss 
of bilingual childran- % ^ . 

• Dasariba *hfe' training in spaaializad 
bilingual teaching skilla and instructional 
approaches. V 

• Dasariba J^e training aetlvltlae to mmka 
staff s^nsitiva to tha needs of bilingual 
chlldran. 



SUMMARY 



The sumnary should be composed of a ooncise statement of tha 
most Important aspects of each program component. In essence^ 
it is a brief desoription of the., findings. It should not be a 
judgment of what occurred, but merely a description. 
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